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CHAPTER ONE
INTRODUCTION

A reading teacher's goal should go beyond teaching children to read. It
should be to develop in them a love for reading. This goal must be a priority
in the curriculum (Gambrell, 1994). We need to motivate students to become
lifelong reaaders (Wilson, 1992). The student who can read, but chooses not
to is probably the most crucial concern confronting our educational
institutions today. It is not illiteracy, but aliteracy we are combating
(Moorman, 1983).
At what point in their education do many students stop reading volun
tarily? Research shows there is a significant decrease in recreational reading
at the seventh and eighth grade levels even though a majority of students
indicate they enjoyed reading in elementary school (McCoy, et al. 1991).
Therefore, the middle school teacher needs knowledge of teaching strategies
which motivate students to develop independent reading habits.
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The search for teaching methods which effectively improve middle
school students' attitudes toward reading and encourage voluntary reading led
to the research and development of this handbook.

PROBLEM STATEMENT

Middle School teachers need to understand the characteristics and
needs of adolescents. If reading programs are to be motivating, they need to
be designed to allow students a degree of personal choice, class time for
independent reading, strong role models, opportunities to express feelings and
interpret human values found in literature, and freedom to interact with peers.
Teaching methods must be developed to foster the abilities and
attitudes necessary for students to become independent learners. Affective
aspects of reading are equal in importance to cognitive aspects, and affective
aspects of reading instruction are too often neglected (Cramer & Castle,
1994). This study explores the following topics:
1. How can Teacher Read-Alouds be used to motivate middle
school students to read?
2. How can Reading Workshop be used to motivate middle
school students to read?
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3. How can Reading Circles be used to motivate middle school
students to read?

LIMITATIONS

This handbook was designed to be used in urban middle school
literature-based reading programs in the Columbus Public Schools,
Columbus, Ohio.
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DEFINITIONS
Affective domain: In reading, refers to a student's feelings about reading,
whether or not they choose to read. (Kline, 1994).
A literate: Refers to individuals who can read, but choose not to.
(Wilson, 1992).
M iddle School: A School which is organized to house grades six through
eight and where instruction is designed to meet the special needs of
adolescents. (Hunt, 1995).
M otivate: To stimulate to action; to arouse interest; to encourage.
(American Heritage Dictionary of the English Language, 1990).
Reading attitude: A system of feelings related to reading which causes the
learner to approach or avoid a reading situation. (Alexander & Filler,
1976).
Reading W orkshop: A system of reading instruction consisting of three
components: A) Time to read, B) Ownership through self-selection,
and C) opportunities to respond to the reading. (Atwell, 1987).
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CHAPTER TWO
REVIEW OF LITERATURE
BACKGROUND OF PROBLEM
McCoy, Larson, and Higginson (1991) surveyed seventh and eighth
grade students to discover their independent reading habits. Their study
found:
* There was a significant decrease in recreational reading
at the seventh and eighth grade levels.
* A majority of these students indicated they enjoyed
recreational reading in elementary school.
* Recreational reading ranked among the lowest of leisure
activities for these students.
Our goal as reading teachers should be for books to become a relevant
and pleasurable part of every child's life. (Routman, 1991). However,
McCrary Sullivan (1991) interviewed teachers and found that while most
loved reading in elementary school where teachers read to them and let them
explore in the library, make their own choices, and read at their own pace,
when they reached junior high, their attitudes toward reading changed for the
worse. Sullivan attributes this change to a loss of control over choice of
reading material and pacing.
Sanacore (1992) writes:
I have observed demographic trends that indicate many of
our students are living in homes with two working parents
or with a single parent who must work. Thus, a number of
5

our students enter homes each afternoon with little or no
adult supervision. At the least, they probably become
involved in too much television viewing, too much telephone
conversation, and other activities that displace reading for
pleasure. Over time, they are more at risk of failing, or
becoming illiterate or aliterate, and of dropping out of school.
Wilson (1992) agrees that statistics on reading habits of adult
Americans suggest that our students do not develop the lifelong reading habits
we claim to foster. Trelease (1989) found that forty-four percent of all Uniter
States adults do not read even one book during an entire year.
Teachers need to find ways to increase student motivation to read,
provide time for them to do so, improve their knowledge of reading strategies,
promote their thinking about what they are reading, and encourage them to
view reading as a useful, joyful activity. (Kletzien & Hushion, 1992).
If the decline in independent reading begins in early adolescence, what
can middle school reading teachers do to help their students develop the
attitudes and habits to become lifelong readers?
Lee Manning (1993) believes that before planning programs for the
middle school aged child, teachers need to make sure they select
developmentally appropriate strategies which meet the needs of young
adolescents. Students at this age exhibit psychosocial characteristics of
increase social interactions and concern with friendship, shifting allegiance
from parents and teachers to peers, quests for freedom and independence, and
fluctuating self-concepts. Therefore, educational practices should provide for
social interaction and cooperative learning.
Cognitive characteristics of the middle school student includes
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increased ability to think hypothetically, reflectively, and critically. These
characteristics may be addressed through exploratory programs for studying
areas of interest and working in small groups.
When the Center for Early Adolescence at the University of North
Carolina conducted their Project on Adolescent Literacy, they isolated eleven
characteristics of teachers in successful middle level literacy programs. Some
of these characteristics are that teachers in these programs:
* Spend a high proportion o f time on actual reading.
* Stress silent reading.
* Model for students how experienced readers read.
* Facilitate discussions of literature.
* Use varied heterogeneous as well as homogeneous groupings
and regroup students around interests as well as ability levels.
(Condensed from Center for Early
Adolescence, 1987)
Wilson (1992) advises that teachers need to recognize the middle
school student's need to belong and be accepted by peers, and the power of
his/her needs and interests to invite him/her inside literature. Reading can
provide students with opportunities to indulge their preoccupation with issues
of their own identity and their relationships to friends and family. Following
are some of the considerations Wilson suggests for planning a middle school
reading program:
* Readers need regular periods of time to read.
* Readers must select their own literature to read.
* Readers need other readers. Through dialogue with other
readers, students come to new, deeper understandings of
what they are reading.
* Readers need immediate access to a variety of written texts:
poetry, prose, drama, fiction, non-fiction.
7

* Readers need to know adults who read.
Wilson further recommends that teachers must listen more, talk less,
give up some of their authority, and watch patiently as students find their own
ways into their reading. Teachers must create literate communities within
classrooms where time and space are given over to literature. The room is
full of books, the walls and bulletin boards are covered with the words and
work of the students and their favorite writers. Teachers, too, need to be
readers who share their reading and encourage others to read. Students need
to be allowed to select their own literature because, "It does not matter so
much what students read as it does that students read."
Glowacki (1990) makes the following suggestions for motivating
young adolescents to read:
* Read aloud to them.
* Allow them to choose their reading materials as much as
possible. Be patient with their choices and accepting of
the print they wish to read.
* Let them share reading experiences with each other.
* Confer with students after part of the book has been read
to assess comprehension without tests.
* Every so often, select stories that are just plain fun to read.
Martin (1991) interviewed a panel of proficient middle school readers.
Her purpose was not to find answers to "Why not?" from reluctant readers,
but to find out "Why?" from the avid readers. She discovered five factors
which seemed to figure predominently in these students' eagerness to read:
* Reading is social -- students seek the company of groups
and friends to share books.
* A feeling of independence —of creating your own world —
is an incentive to read.
8

* Ego is part of it - being able to read more and better than
others is rewarding.
* Role models are the most significant motivators.
* The word adventure was often used to explain the appeal
of reading.
This same panel o f middle school students offered the following advice
to teachers who want their students to be enthusiastic readers:
* Read aloud to students.
* Give more class time for reading and responding to books.
* Never use reading as punishment.
* Create a comfortable setting, conducive to reading.
* Give opportunities for personal choice and variety.
Martin's (1991) research suggests three effective methods for
motivating middle school students to read: Teacher read-alouds, sustained
silent reading, and cooperative reading activities.

TEACHER READ-ALOUDS
Reading aloud to middle school students can be a strong motivator to
increasing independent reading. Trelease (1989) calls it "advertising": a
commercial for the joy of reading. When teachers regularly read aloud to
students, they provide continuous exposure to a wide variety of books, richly
textured experiences, extensive vocabulary, new information, a good reading
role model, and the pleasure of reading.
Huck (1990) agrees that reading aloud to older children motivates them
to read a book or poem that they might otherwise miss.
One of the best middle school teachers I know says she
always reads three things to her children every day: a
continued story or chapter book; a picture book; and a
9

poem that might be related to one of the books or tie
in with something that happened that day.
Anders and Levine (1990) give the following good reasons for teachers
to read aloud to their classes:
* Students cooperate while listening to the teacher and
share emotional responses to the story.
* Such reading provides a common experience and a
common knowledge for the class to share.
* Students hear the flow of language which helps them
construct meaning.
* Reading aloud is an effective way to settle a class.
* Reading aloud introduces students to the teacher's
interests and invites them to see a teacher in a different
light.
Reading aloud can successfully motivate students to read on their own.
Ecroyd (1991) finds that when she is reading a book aloud to her class,
students often choose other books by the same author to read on their own.
To get the most benefit from reading aloud to students, teachers need
to follow some guidelines. Ecroyd offers the following suggestions for
effective read-aloud programs:
* Read aloud only literature that you have enjoyed yourself.
* Read dramatically. Be a storyteller.
* Read at the beginning of the period for no more than fifteen
minutes. This assures that you, not the bell, have control
over how long you read.
* Make sure students are listening - no note taking or other
work allowed.
Matthews (1987) advises that the read-aloud atmosphere should be
warm, intimate, and trusting. The teacher should select powerful passages
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that stimulate responses to the ideas presented.
Smith (1990) always reads a book prior to reading it to the class. She
takes time to consider the various potentials it has for discussion. Well
written books offer many potentials. By exploring some of these, she is more
able to make sense of the varied responses students offer. As she prereads,
she jots down key words that float through her mind.

SUSTAINED SILENT READING
In her book, In the Middle, Nancie Atwell (1987) describes her
Reading Workshop program as having three major components: 1) Students
are given significant amounts of class time for independent reading; 2) Stu
dents are allowed to self-select their reading material; and 3) Opportunities
are provided for students to respond to their reading. Atwell says that by
giving students large chunks of time for silent, independent reading, teachers
are demonstrating the value of literacy. They are showing that reading takes
highest priority. She believes that only in regular reading workshops can
students gain the experience with printed texts they need to grow to fluency.
They can get hooked by whole texts and real stories and they can choose the
books that will hook them.
Sullivan (1991) urges teachers to help students develop what she calls
a "natural reading life". She says:
A natural reading life is an organic one in which personal
choices lead to personal connections and meaningful dis
coveries. It is a context within which we have permission
not to complete reading what bores or frustrates us. It's
11

not natural to read what we don't like and don't feel
connected to.
In a natural reading life, one reading experience leads to
another by desire for more of the same author or more
of a similar subject matter. A natural reading life is
characterized by experience and discovery. It is a life in
which the reader is in control. The reading life most often
encouraged by school is not a natural one. No wonder
so many students resist it.
Sullivan believes that the importance of voluntary reading cannot be
overstated. Teachers must provide time in school for students to read books
of their own choosing.
Providing class time for independent reading is important for several
reasons according to Anders and Levine (1990).
* It provides a good way to gather assessment information.
* It gives opportunities for students to read for interdisciplinary
projects, common in the middle school curriculum.
* It allows students to pursue interest in a particular author.
* Students can use their independent reading material for ideas
for their own writing.
* Independent reading provides opportunities for students to
control much of their own activity.
Sanacore (1992) regrets that teachers feel great pressure to spend most
of available classroom time preparing adolescent students for a "frenzy of
standardized testing". He warns that if we are not permitted to encourage
independent reading in school because it is considered a frill, then our
students will not experience a sense of ownership in selecting books that they
want to read. They also will be denied the opportunity to develop a lifetime
reading habit.
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Spenser (1991) agrees that schools should validate reading for
pleasure.
The discovery of delight in reading, that moment of
childhood ecstacy, must necessarily be lived over
and over again, throughout adolescence, throughout
life.
Sanacore (1992) suggests that providing classroom time for indepen
dent reading represents an important step toward encouraging the lifetime
reading habit. Routman (1991) feels that for some students, school is the
only place where quiet reading time and the possibility of developing the
reading habit is conceivable. Outside of school, video games, movies, music,
telephone, and television often preempt what could be time for reading.
Leighton (1991) finds that the more students read, the better they read
and the more they enjoy reading. For this reason, she has developed an
individualized reading program she calls "Saturation Reading". The name
implies her objective: "To saturate students with the reading experience." A
major component of her program is to allow students time to read in a quiet
environment where everyone is reading. Her rules during this silent reading
period are few: Never speak out; never talk to neighbors; do not sleep, pass
notes, do homework, or waste reading time.
Smith (1990) suggests these three sustained silent reading rules:
1. Students must have a book ready at the designated time.
2. Students may read anywhere in the room, but once there
they may not change places.
3. Students must consciously work at "entertaining the text".
When providing time for independent reading in class, the teacher's
role is important. The teacher must secure a wide diversity of materials for
13

students and, upon request, provide guidance with book selection and
comprehension. While students are reading, the teacher should also be
reading as students will consider their own reading immersion to be more
important if they see teachers demonstrating the joy of reading. (Sanacore,
1992).
After providing classroom independent reading time for a year with "at
risk" ninth and tenth graders, Kletzien and Hushion (1992) concluded that
students participating in this program seemed to enjoy reading more and were
more likely to read voluntarily. Parents agreed that their children were
reading more at home.
Grimes (1991) cautions that simply providing time for reading is not
enough. She warns that teachers need to spend some time helping students
find those special books that will help them make what she calls "the big
breakthrough" so that they will become willing and eager independent
readers.

LITERATURE CIRCLES
The three most important aspects of school for middle level students
are friends, friends, friends. (Campbell, 1991). Group membership is a
strong social need in middle school. Literature circles are a way of using this
need to build interest in reading.
Anne Simpson (1994) describes an effective Australian Literature
Circle Program in the following way:
* Students are allowed to sign up for one of six novels.
* Students selecting the same novel read independently a
predetermined number of pages each week.
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* While reading, students jot down thoughts and
reactions to the story being read.
* Once a week students meet with others reading the same
novel for a group discussion.
* Following the discussion, each student writes a journal
response to the book.
Simpson says:
One of the most exciting outcomes to witness in classes
using this program is the way in which the class becomes
bonded together through the novels they share. The stories
themselves, the regular small group meeting, the risks and
trust that such discussions demand, and the common exper
iences built up through involvement in common texts lead
to a strong sense of commitment among class members.
They become a real community of readers in a way that
reading alone or working slowly through a class novel they
had no power in choosing rarely achieves.
When Guthrie, Schafer, Wang and Afflerbach (1995) conducted a
study of thirteen-year-old students to discover the relationship of instruction
to amount of reading, they found that students who reported reading more
frequently also reported sharing their reading with friends and family
members. Avid readers reported talking, asking questions, and sharing
information about reading and books more frequently than students who
reported reading less. Teachers who emphasized students' opinions,
comparisons, and diverse interpretations appeared to foster more reading
activity than teachers who gave few opportunities for student self-expression.
This study suggests that teachers should provide occasions for students
to talk to each other about books. Teachers should help students develop
interpersonal relationships that lay the foundation for shared reading and
discussion of experiences derived from reading books. (Guthrie, 1995).
15

CHAPTER THREE
METHODOLOGY

SAMPLE
This handbook has been designed for teachers of 7th graders in twenty
six middle school in the Columbus Public Schools, Columbus, Ohio. The
subjects of this project were sixty seventh graders from the researcher's
classroom at Mifflin International Middle School, an inner-city school in
Columbus, Ohio.

DESIGN
The design of this study was action research using current educational
theory to develop effective teaching techniques to motivate middle school
students to read.

INSTRUMENTATION
The teaching strategies presentated in this handbook were gathered
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from an extensive review of current literature, textbooks, professional
in-service, observations of fellow teachers, and the researcher's own class
room experience.
Strategies presented will focus on three topics:
1. Reading aloud to students.
A. Strategies for implementing a read-aloud program.
B. Bibliography of suggested read-aloud books.
2. Reading Workshop.
A. Strategies for implementing Reading Workshop.
B. Student record-keeping forms.
C. Teacher record-keeping forms.
3. Literature Circles.
A. Strategies for implementing a literature circle program.
B. Student handouts.
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CHAPTER FOUR

MOTIVATING
MIDDLE SCHOOL STUDENTS
TO READ

A HANDBOOK OF TEACHING STRATEGIES
by Barbara A. Hunt
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MOTIVATING MIDDLE SCHOOL
STUDENTS TO READ

This handbook contains ideas and techniques for using Teacher ReadAlouds, Reading Workshop, and Literature Circles to motivate middle school
students to read.

TEACHER READ-ALOUD STRATEGIES

Following are suggestions for implementing a Teacher Read-Aloud
Program.
1. Select a variety of high interest novels, poems, and picture books to
read aloud. (See Appendix A).
A. Select only books you like yourself.
B. Try to choose books which are new to students.
C. Keep student interests and emotional levels in mind when
selecting books for reading aloud.
D. Make sure readings are interesting and exciting enough to
hold attention. (Trelease, 1989).
2. Schedule time (15-20 minutes) to read aloud every day at the
beginning of class.
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3. Practice reading ahead of time so that material is familiar and you
can plan voice inflection.
4. When starting a new book, take time to introduce it.
A. Author background.
B. Setting description.
C. Connections to student background experiences.
5. Avoid long descriptive passages. Skip over them or summarize.
6. Allow time (5-10 min.) at the end of the reading for oral or written
response.
A. Student likes and dislikes about the story or characters.
B. Story connections to student experience.
C. Predictions of what will happen next.
D. Interesting vocabulary or dialogue.
7. Provide extensions to the read-aloud.
A. Write letters to the author.
B. Create a bulletin board display.
C. Create a display of other books written by the same author.
D. Bring in food related to the book.
E. Bring in props or costumes related to the book.
F. Write notes that could be written from one character to
another.
G. Draw pictures or make posters to go with the book.
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READING WORKSHOP STRATEGIES

Following are suggestions for implementing the Reading Workshop
Program.
1. Set aside regularly scheduled periods for Reading Workshop so that
students know to come prepared with a book to read on those days.
2. At the beginning of the school year, have students fill out an interest
inventory. (See Appendix B). As books are added to the classroom library,
select ones that match student interests.
3. Fill the classroom with books. Inexpensive adolescent books can
be obtained through garage sales, second hand book stores, and book clubs
such as Trumpet, Troll, and Tab. Public libraries will also allow teachers to
check out collections of books.
4. Arrange books in an appealing way, and change book displays often
to stimulate interest.
5. Allow students to freely select what book they will read during
Reading Workshop. Do not be judgmental about a book being too easy or
less than great literature.
6. Allow students to check books out of the classroom so that they
may continue their reading at home and bring the same book to the next
Reading Workshop session.
7. Provide comfortable places for reading in the room. Old pillows
and carpet remnants can be used.
8. Take time at the beginning of the year to discuss expectations and
rules of Reading Workshop. Limit rules to a few easily remembered ones:
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A. Always be prepared with a book at the beginning of the
session.
B. Sit anywhere you feel comfortable in the room, but once the
period starts, do not move around.
C. Read silently for the entire period -- no talking, writing, or
drawing.
9. Start off at the beginning of the year with short reading periods (1520 minutes). Gradually increase the time until students can stay focused on
their reading for a full period.
10. If there is a lot of noise from the hall or an adjoining classroom,
play soft music to help set a peaceful atmosphere.
11. The teacher should find a comfortable spot and read for the entire
time also. When students see the teacher modeling reading, it reinforces the
importance of the activity.
12. Leave 5-10 minutes at the end of the Reading Workshop session to
talk about books read and share interesting or funny passages. The teacher
should also share what he or she is reading from time to time.
13. Have students keep a running record of books they are reading in
Reading Workshop throughout the year. (See Appendix C).
14. Have students keep journals in which they respond to the books
they are reading in Reading Workshop. This response need not be done
every time. Perhaps within a month students would respond four times to
books they are reading.
15. To extend this independent reading into the home, send home a
parent letter and have students sign contracts which set reading goals. (See
Appendix D and E).
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16. Strive to make Reading Workshop periods relaxed and
pleasurable.
17. To help students see Reading Workshop as part of the curriculum,
give a grade or points for participation. Students should be able to earn full
credit simply by following the rules. In this way, even those with low reading
ability can be successful in Reading Workshop.
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LITERATURE CIRCLE STRATEGIES

Following are suggestions for implementing the Literature Circle
Program.
1. Allow four weeks for this activity.
2. Obtain multiple copies of five or six high interest novels of one
genre.
3. Give a book talk to introduce the books to the whole class.
4. Allow students to sign up for the literature circle they wish to join.
5. Keep groups small (under five) even if two groups need to read the
same book.
6. The first day circles meet, have students complete and sign a
LITERATURE CIRCLE GOALS AND AGREEMENT (See Appendix F)
7. Arrange the classroom so that students are sitting in Literature
Circles each day.
8. Allow four periods a week for in-class silent reading. Schedule the
fifth day for Literature Circle discussions.
9. Post ideas for discussion topics:
A. Personalities of main characters.
B. Setting of the story.
C. Difficult or interesting passages.
D. People, places, and events in the book which remind you of
your own life experiences.
E. Unknown vocabulary.
F. Impressions of book so far.
25

G. Opinions of author's writing style.
H. Predictions of what will happen next.
10. At the conclusion of a Literature Circle discussion, have each
student complete a LITERATURE CIRCLE DISCUSSION SUMMARY
(See Appendix G).
11. When each group has finished reading their novel, have them
prepare and give an oral presentation for the rest of the class.
12. Presentations could include the following:
A. A plot summary.
B. An author talk.
C. A poster.
D. A Jackdaw: A decorated box filled with a collection of
materials which relate to the content of the book read.
13. Have each student complete a PRESENTATION REFLECTION
(See Appendix H) evaluating their group's presentation.
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APPENDIX A
10 GREAT READ-ALOUDS

27

TEN GREAT READ-ALOUDS FOR 7TH GRADERS

Armstrong, William H. (1969). SOUNDER. Scholastic, Inc.
Avi. (1986). WOLF RIDER. Bradbury.
Cormier, Robert (1992) TUNES FOR BEARS TO DANCE TO.
Dell Publishing.
Creech, Sharon. (1994). WALK TWO MOONS. Scholastic, Inc.
Duncan, Lois. (1978). KILLING MR. GRIFFIN. Little, Brown.
Lowry, Lois. (1993). THE GIVER. Dell Publishing.
Myers, Walter Dean. (1988). SCORPIONS. Harper.
Paulsen, Gary. (1993). NIGHTJOHN. Dell Publishing.
Taylor, Mildred (1976). ROLL OF THUNDER, HEAR MY CRY.
Dial.
Yolen, Jane. (1988). THE DEVIL’S ARITHMETIC. Viking,
Penguin.
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APPENDIX B
INTEREST INVENTORY
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INTEREST INVENTORY

What is your favorite subject in school? Why?________________________

What is your least favorite subject? Why?________________________ __

What do you like to do....
in the evening?_____________________________________________
on Saturdays?_____________________________________________
on Sundays?_________________________________________ ____
on vacations?__________________ _________________ ________
What clubs or organized activities do you participate in?________________

What is your favorite...
m o v i e ? ________________ TV show?_________________ ______
music?

_________________sport?_______ ______________

food?_____________________ place?_________________________
Approximately how many hours a week do you spend watching TV?
0-2

2-6

7-12

13-20
30

more than 20

Who do you remember reading to you as a young child?
Grandparents

Father

Babysitter

Aunt/Uncle

Teacher

Friend

Mother

Brother/Sister

Other_______________

Do you enjoy reading?______
Do you enjoy having someone read aloud to you?_____
Approximately how many books have you read in the last six months?_____
Approximately how many books do you own?______
If you were selecting something to read, which of the following would you
probably choose? (Circle your three favorite types).
Mystery

Science fiction

Poetry

Horror

Realistic fiction

Biography/autobiography

Fantasy

Historical fiction

Informational books

Picture books

Short stories

Comic books

Newspaper

Magazines

Who is your favorite author?________________________
What is the best book you have ever read?_____________
Which o f the following describes your reading ability?
Excellent

Fair

Pretty good

(Hunt, B. 1995)
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Poor

APPENDIX C
STUDENT READING RECORD
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Reading Log
Date

Name_______________

Title/Author

Genre
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Notes

APPENDIX D
PARENT LETTER
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Dear Parent,
This week your son or daughter will be discussing a reading contract
with you which will involve the selection and reading of books both in and
out of class. The goals for this project are:
1.
2.
3.
4.

To
To
To
To

stimulate student interest in reading for enjoyment;
encourage the habit of reading;
expand student areas of interest;
expose students to a variety of literature.

Please take time to look over the contract and discuss with your child
the best possible choice of goals based on his or her interests and reading
ability. Once the contract is finalized, I hope you will continue to encourage
your child to select suitable books and to read regularly at home. Trips to the
library or bookstore, giving books as gifts for special occasions, and
participating in the book clubs by placing monthly orders can help your child
find books she or he will enjoy.
To motivate your child to read, you might allow an extra 15 minutes
just before bedtime for reading. You might read the same book your child is
reading and discuss parts together. Your entire family could participate in a
quiet reading time nightly. By all means, keep family reading times enjoyable
and relaxing.
As your child finishes reading a book, your signature will be required
on a short file form. By briefly discussing the book or asking a few questions
about how she or he liked it and why, you and I can help the student keep an
accurate record of progress.
Feel free to contact me about particular books your child would like to
obtain, and I'll do my best to help her or him find something suitable. You
are encouraged to use the public library and any other sources to find books
within your child's interest area. There is nothing wrong if easy or short
books are selected once in a while. Remember, any reading is better than no
reading.
(Castle, M. 1994)
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READING CONTRACT

Name__________________________

Date_______________________

I wish to fulfill the following contract in regard to recreational reading:

I will fulfill this contract by the following date:_____________________
Student signature:_____________________________
Parent signature:______________________________

Evaluation:
I did/did not (circle one) fulfill this contract because
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LITERATURE CIRCLE GOALS AND AGREEMENT

BOOK TITLE

AUTHOR

CIRCLE MEMBERS

PAGES TO BE READ BY DISCUSSION #1
PAGES TO BE READ BY DISCUSSION #2
PAGES TO BE READ BY DISCUSSION #3
PAGES TO BE READ BY DISCUSSION #4

PRESENTATION RESPONSIBILITIES:
BOOK SUMMARY CHAIRMAN________________________
AUTHOR TALK CHAIRMAN__________________________
POSTER CHAIRM AN____________________________
JACKDAW CHAIRM AN_____________________________
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LITERATURE CIRCLE DISCUSSION

NAME:

_________

BOOK T I T L E : ___________________________

In your own words, summarize what your group talked about in your
circle discussion today.

Our Literature Circle discussion today was: (Circle one)
GREAT

GOOD

OK

POOR

Everyone in our group read the assigned pages.

TERRIBLE
YES

Everyone in our group contributed to the discussion.
Our group stayed on task throughout the discussion time.
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NO
YES
YES

NO
NO

APPENDIX H
PRESENTATION REFLECTION
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PRESENTATION REFLECTION
In your opinion, did everyone in your Literature Circle group help prepare for
your presentation?

YES

NO

Rate each part of your presentation.
A. Plot summary
GREAT

GOOD

OK

NOT GOOD

TERRIBLE

GOOD

OK

NOT GOOD

TERRIBLE

GOOD

OK

NOT GOOD

TERRIBLE

GOOD

OK

NOT GOOD

TERRIBLE

B. Author talk
GREAT
C. Poster
GREAT
D. Jackdaw
GREAT

If you could do this presentation again, what would you do differently?

What was the best part of your presentation?
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CHAPTER FIVE
SUMMARY
In order for middle school teachers to help their students grow
into lifelong readers, the development o f teaching strategies which will
develop positive student reading attitudes and independent reading
habits must be a high priority. Adolescence is a turning point for many
students. What we as reading teachers do in our classrooms can
inspire a love of reading in our students. On the other hand, if we fill
all our class time with assigned reading from basal readers followed by
testing for comprehension, we can turn reading into a joyless, irrelevant
exercise.
There are many teaching strategies which seem to improve
reading attitudes. Teacher Read-Alouds, Reading Workshop, and
Literature Circles were chosen for this handbook because they are easy
to implement and effective.
It should be the teacher's aim to give
every child a love for reading, a hunger
for it that will stay with him through all
the years o f his life. If a child has that,
he will acquire the mechanical part with
out difficulty. (Mayne, E. 1915).
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CONCLUSIONS
The activities described in this handbook have been gathered
through research, collaboration with teaching peers, and field testing in
the writer's 7th grade classroom. While no experimental study has
been conducted, Teacher Read-Alouds, Reading Workshop, and
Literature Circles appear to motivate middle school students to
increase independent reading.
Observations which support the conclusion that Teacher ReadAlouds motivate middle school students to read include the following:
* Students frequently seek additional copies of a read-aloud
book to read themselves.
* Students ask the teacher to continue reading at the end of a
read-aloud session.
* Students seek other books by the same author.
* Students are eager to discuss impressions and reactions to
read-alouds.
Observations which support the conclusion that Reading
Workshop motivates students to read are as follows:
* Students develop the habit of always having a book with
them for Reading Workshop.
* Students are actively engaged in reading during the workshop
session.
* Students check the books out of the classroom to continue
reading at home.
* Individual student reading records reflect an increase in the
number o f books read.
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* Parents comment that their children are asking to go to the
library to search for specific books or authors.
* Students frequently talk about and pass favorite books to
others.
Observations which support the conclusion that Literature
Circles motivate middle school students to read are as follows:
* Students enjoy reading and working together in cooperative
groups.
* Peer support helps even the slowest reader to meet weekly
reading goals.
* Book discussion sessions are lively and on task.
* Group presentations prompt other students to read the book
presented.

RECOMMENDATIONS
* Because adolescence seems to be a time when many students
stop reading independently, more research needs to be conducted to
find teaching strategies which motivate voluntary reading.
* School districts need to provide middle school reading
teachers with funds to build classroom libraries of high-interest books.
*Middle school reading teachers need to stay abreast of new
adolescent literature and introduce new titles and authors to students.
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* Parent handbooks need to be developed to provide parents
with ideas for motivating their adolescent children to read at home.
* Middle school students should have a say in the books
purchased for their school libraries.
* Teachers need to read aloud to middle school students,
provide time for independent reading in class, and encourage students
to share and discuss books with peers.
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